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722 HYDE ABBEY AND KING ALFRED. 

remains of the great Alfred were borne in solemn procession, 
became a very distinguished monastery indeed, the head of it 
a mitred abbot. The “ fire-balls reached thus far during 
the blockade of the royal castle in Stephen's reign. That the 
abbey was burnt to the ground is a common tradition; at 
any rate, it suffered greatly, but was rebuilt, with more 
magnificence than before, by Henry II., since which time it 
continued to flourish till the dissolution of the greater houses 
in 1537. All that is left of it is some fragments of wall, a 
gateway, and two or three low and narrow doorways. The 
old church of St. Batholomew, on the spot, appears, from its 
Norman door and lancet windows, to be of fully as great 
antiquity as the abbey. 


OUR LIBRARY. 

By Victor H. Allemandy. 

“The Mind of the Child,” by W. Preyer. 

This month we are going to consider Professor Preyer’s 
admirable psychological book dealing with “The Mind 
of the Child,” containing “Observations concerning the 
Mental Development of the Human Being in the First 
Years of Life.” The book has been published in two 
volumes, the former dealing with “The Senses and the 
Will,” the latter with “The Development of the Intellect.” 
The author’s qualification as Professor of Physiology at 
Jena is sufficient to render his monograph on child life 
of the utmost importance to all psychologists. Professor 
Preyer some years ago set himself the task of studying 
the child, “both before birth and in the period immediately 
following, from the physiological point of view, with the 
object of arriving at an explanation of the origin of the 
separate vital processes.” The results of his study of the 
child before birth have been published in the “ Physiology 
of the Embryo,” and of the child after birth in the volumes 
now before us. 

The study of Child Life has been seriously impeded 
owing to a lack of available authentic data, from which 
to draw scientific generalisations. On the Continent more 
than in England has this study proceeded on scientific 
lines. To mention names would be invidious, but I must 
allude to the work of Professor Sully who, for years, has 
helped us to understand the working of the child mind. 
Here we have the outcome of a direct and continuous 
study, from the first to the fortieth month. Speaking of the 
lack of chronological observations the author says : 
have, notwithstanding, kept a complete diary from t 
birth of my son to the end of his third year. Occupying 
myself with the child at least three times a day at morning, 
noon, and evening — and almost every day, wit two 
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trifling interruptions, and guarding him, as far as possible 
against such training as children usually receive, I found 
nearly every day some fact of mental genesis to record 
The substance of that diary has passed into this book ” 

Of incalculable benefit to readers is the admirable, lucid 
and careful “conspectus,” which has been arranged b* 
Mr. H. W. Brown. This “conspectus” gives at a glance 
the chief points noticed by the professor during each month 
and from which comparisons may be drawn with little 
trouble to the reader. We have selected one section for 
reproduction here. 

Twelfth Month. 


Senses. 


Sight.— Seeing Near and Distant Objects.— Fifty-first 
week, pleasure in seeing men saw wood at distance of more 
than one hundred feet (55). 

Hearing.— S creaming quieted by “Sh” (8 7 ). Three 
hundred and sixty-third day, hears noise in next room and 
looks in direction of sound (88). 

Taste.— Fastidious about food (126). 

Organic Sensations and Emotions.— Grunting as 
indication of pleasure 17:/*,. , t ^ 

at new sound (173“ ‘ ^ r,ft >'- second "' eek > astonished 

Will. 




in drinking Accompan y in g movement 

it to mouth p eiZed father ' s hand > carried 

without support a mom* * . ‘ Fort y _ei g hth week, standing 

Forty-ninth week child" ; stampin g ; pushing a chair (276). 

or stand more than an instant without help 

himself on his fast (_ ant ’ Fiftieth week, cannot place 

‘ without he, p w 

tumbler; puffing repeated' ”" g t0 Stnke Wlth sp00n ° n 

ZxPreuive M me 

crowing (200). r . ncl °* y ear > imitative laughing, 

in Kissing Ood) Irm ^o) ; Opening of mouth 

Deliberate Movements .— ° Ut , ln desire (322). 
failures; drinking- fm™ scuit put into month with few 
(329). g r ° m ? ,ass . breathing into the water 
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Intellect. 

Ideas gained before language ( 7 8). Logical activity 

appl.ed to perceptions of sound (I, 88). Abstraction, white- 
ness of milk (18). 

Speech. Imitation more successful, but seldom correct 
Articulate sounds made spontaneously (here follows list * 
Ability to discriminate between words (n 2 ). Fifty-second 
week, child of himself obeys command, “Give the hand!” 
Quieting effect of sounds, “ sh, s*, st, pst” (nf . 

Feeling of Self. — Striking hard substances against teeth ; 
gnashing teeth (189). fearing of paper continued (192). 

{The numbers refer to the respective pages.) 

In the first volume treating of “ The Senses and the 
Will,” we have numerous statistics and tables shewing the 
results of tests in the selection of colours, the effects of 
certain sounds and the sensations of smell and taste, all of 
which are highly interesting. Speaking of colour, Professor 
Preyer remarks: “Gray is, without doubt, along with 

white and black, rightly known long before the first dis- 
crimination of colours, but is often wrongly named, for the 
reason that green and blue are probably perceived as 

gray On the whole we must, accordingly, declare the 

child to be still somewhat lacking in sensibility to the 
cold colours in the second year, and the first half of the 
third year ; a conclusion with which occasional observations 
concerning other children harmonize. At any rate, by very 
many children, yellow is first rightly named and blue last. 
One boy began, before he had reached the age of four 
months, to prefer a brilliant red to other colours.” The 
observations on the development of the other senses are 
of equal importance. 

The second volume, in addition to the “ conspectus 
already alluded to, contains chapters on “ Thinking without 
Words,” “ Learning to Speak,” “ Speech in the First Three 
Years,” Development of the Feeling of Self, and three 
“ Appendices.” 

One more quotation must suffice. “ I have from the 
beginning given my boy,” says the Professor, “to the best 
of my knowledge invariably, an answer to his questions 
intelligible to him and not contrary to truth, and I have 
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noticed that in consequence at a later period, in the fifth, 
sixth and especially in the seventh year, the questions 
prove to be more and more intelligent, because the previous 
answers are retained. If, on the contrary, we do not answer 
at all, or if we answer with jests and false tales, it is not 
to be wondered at that a child of superior endowments 
puts foolish and absurd questions and thinks illogically.” 


“ Psychology for Teachers,” by C. Lloyd Morgan. 

Mr. Lloyd Morgan’s name will be known to many of our 
readers from his numerous contributions to biological 
science. Among those contributions may be mentioned. 
Animal Life and Intelligence , Habit and lmtinct , and 
Animal Sketches. But Mr. Morgan’s contributions to 
literature are by no means confined to the realms of 
biology. As Principal of University College, Bristol, he has 
given invaluable help as a psychologist and educationalist, 
in his book entitled Psychology for Teachers. Intended 
primarily for teachers, the book is by no means pedantic 
and is readable throughout, even by those who know very 
little of the science of psychology. A capital introduction 
is furnished by Sir J. G. Fitch himself an author of 
educational works of no mean repute. The usual psy- 
chological topics, such as “ States of Consciousness,” 
“Association," “Experience,” “Perception,” “Analysis and 
Generalisation,” “Description and Explanation,” “Mental 
Development,” “ Language and Thought,” and “Character 
and Conduct” are dealt with. 

By means of language and literature we are able to 
become acquainted with the thoughts of others. “But,” 
says Mr. Morgan, “ we can only interpret the language 
and actions of others in terms of our own states of 
consciousness. If I say that j have seen an ox> you 

un erstand me because you have seen many oxen. If 1 
say that I have been examining the heart of a crayfish, 
you have probably never seen one, and therefore cannot 
interpret my words in terms of your own experience. We 
must always remember how limited is the experience of 
chUdren, how d.fficult it must be for them to inte rpret 

much that we say to them, and how apt they are through 
imagination to form false ideas very difficult to correct.” 
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Ihe author advocates learning by rote, provided there be 
a preliminary understanding of the matter to be subsequently 
earnt by heart. “And much,” he says, “may be done to 
lighten the drudgery by sympathy. Over the lintel ot 
every school should be engraved the precept : Establish a 
background of sympathy. The child will do much that 
is irksome to give pleasure to one with whom he is in 
sympathy.” 

In the chapter on “Experience” we find the following.' 
“Now, a great deal of early education is concerned with the 
imparting of skill. And I think it is no exaggeration 
to say that, so far as this is concerned, an ounce ot 
demonstration is worth many pounds of description. We 
build here upon the natural faculty of imitation. We must 
show the child how a skilled action is to be performed, 
and get him to imitate what we do.” 

The chapters on “Description” and “Explanation” and 
“ Mental Development ” are full of interesting and practical 
explanations. 

We will here briefly summarise the chief points of these 
chapters : In description and explanation we are dealing 
with relations; there is a distinction between the two; 
ultimate explanations are beyond our reach ; explanations 
should be accompanied with demonstration ; training in 
observation necessary ; experiment often employed ; proceed 
from the particular to the general. In “ Mental Develop- 
ment,” the main topics are : Mental development is 

a natural process ; process of assimilation essential ; 
development of mind and body should proceed simulta- 
neously ; cultivate the imaginative faculty ; it must not be 
checked but guided. 


